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Abstract---This study analyzes the role of the preschool educational 
environment in shaping children's personalities based on developmental 
theories. The educational environment encompasses not only physical 
elements but also the socio-cultural and emotional space, influencing traits 
such as autonomy, empathy, and the ability to cooperate. Through the 
synthesis of theoretical approaches and comparative analysis of the 
perspectives of Vygotsky, Bronfenbrenner, and Erikson, the study 
highlights the mechanisms of interaction between the environment and 
personality development. The results suggest principles for creating a safe, 
flexible, and interactive preschool environment that integrates moral 
values to foster the comprehensive development of children. 
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1. Introduction 
 
The preschool period is a foundational stage in a child’s development, during which 
environmental influences significantly shape personality traits, social behavior, and 
cognitive-emotional patterns. Within this sensitive developmental window, the 
educational environment is not merely a backdrop but a dynamic force in the 
formation of personality (Shchelina, 2019; Smidt & Embacher, 2023). Personality, 
understood as a relatively stable set of individual characteristics that influence behavior 
and interaction, begins to take form in early childhood and is profoundly affected by 
children’s day-to-day experiences within their learning contexts (Hart et al., 2003). 
 
From a theoretical standpoint, the educational environment includes not only physical 
and material conditions but also the emotional climate, the quality of teacher–child 
interactions, peer relationships, and pedagogical strategies employed (Saracho, 2023; 
Alimovna & Abduraufovna, 2025). Theories such as Vygotsky’s cultural-historical 
approach emphasize that development arises through social interaction within 
meaningful cultural contexts, making the preschool setting a key arena for such 
mediated development (Vigotski, 2010; Pino, 2010). In this view, the environment 
serves as a source of “perezhivanie” (lived emotional experience), which influences the 
way children internalize knowledge and values (Delari Júnior & Passos, 2009; Sawaia 
& Magiolino, 2016). 
 
Furthermore, Bronfenbrenner’s ecological systems theory highlights that the child 
develops within nested systems—ranging from the microsystem (e.g., family and 
school) to the macrosystem (e.g., culture and policy)—which continuously interact and 
evolve (Saracho & Evans, 2021). These theoretical frameworks collectively suggest 
that a well-designed, emotionally safe, and cognitively stimulating environment can 
nurture autonomy, empathy, persistence, and other traits essential for positive 
personality development (Winterbottom & Hall, 2024; Suriansyah et al., 2025). 
 
Despite the growing recognition of environmental influence, there remain gaps in 
translating these theoretical insights into clearly defined principles for designing and 
managing preschool educational environments that foster personality development. 
This paper seeks to explore these theoretical perspectives systematically, aiming to 
clarify the mechanisms through which the educational environment contributes to 
children's personality development. By drawing from foundational and contemporary 
theories of child development, this study offers a synthesized conceptual framework 
for understanding the educational environment not merely as a context, but as a 
formative agent in early personality construction. 
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2. Theoretical Background 
2.1. Concept of the Preschool Educational Environment 
 
The concept of the preschool educational environment is rooted in a 
multidimensional understanding of child development, encompassing the physical, 
social, emotional, and cultural conditions that support early learning. According to 
Vygotsky’s cultural-historical theory, the environment is not merely a background for 
development but plays an active and dynamic role in shaping the child’s consciousness 
through social interaction and cultural tools (Vigotski, 2010; Vygotskij, 2018). In this 
sense, the preschool environment must be viewed not only as a physical setting but as 
a cultural-educational space where learning occurs through mediated activity and 
emotional experiences, or perezhivanie—a concept Vygotsky used to explain the 
subjective experience of the child in context (Delari Júnior & Passos, 2009; Pino, 
2010). 
 
Modern approaches continue to emphasize that early childhood environments should 
be developmental in nature, meaning they must intentionally foster holistic growth 
through meaningful interactions, structured routines, and emotionally supportive 
relationships (Saracho, 2023; Alimovna & Abduraufovna, 2025). For instance, 
Shchelina (2019) highlights the importance of viewing the preschool period as a 
critical phase for personality development, requiring educators to continuously adapt 
their professional practice in response to the needs of children’s evolving identities. 
This aligns with research by Smidt & Embacher (2023), who found that the 
personality traits of preschool children significantly influence the quality of teacher-
child interactions, suggesting that the educational environment must be sensitive to 
individual differences to optimize developmental outcomes. 
 
Furthermore, Harris (1995) critiques narrow interpretations of environmental 
influence, proposing that group socialization processes within peer and institutional 
contexts also profoundly affect personality and learning. This perspective is reinforced 
by Hart et al. (2003), who emphasize a person-centered approach that recognizes the 
unique configurations of traits and experiences that shape each child. Consequently, 
creating a rich preschool environment involves not only the material and spatial 
arrangement but also the affective and relational climate in which children feel secure, 
respected, and engaged (Lemos, 2018; Sawaia & Magiolino, 2016). 
 
Innovative pedagogical strategies also contribute to shaping the preschool 
environment. For example, integrating character education through service-learning 
projects can embed moral and social development into everyday classroom activities, 
transforming routine interactions into opportunities for meaningful growth 
(Winterbottom & Hall, 2024). Similarly, culturally relevant storytelling and folklore, as 
shown in research by Suriansyah et al. (2025), can foster identity, empathy, and 
cognitive engagement in ways that reflect the sociocultural backgrounds of learners. 
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2.2. Personality Development in Early Childhood 
 
The development of personality in early childhood is a crucial aspect of a child's 
overall growth, influencing their behavior, social interactions, and emotional well-
being. Research in child development emphasizes the importance of this stage as a 
foundation for later life. According to Saracho (2023), the early years of childhood are 
pivotal in shaping a child's personality, with significant implications for their 
educational and social outcomes. Personality development at this stage is often viewed 
through the lens of various theoretical frameworks, including those proposed by 
Vygotsky, who suggested that the social environment plays a fundamental role in 
shaping the child's personality (Vygotski, 2010). 
 
Moreover, studies such as those by Hart et al. (2003) have highlighted how personality 
traits, such as self-regulation and emotional intelligence, begin to form during 
preschool years and continue to evolve as children interact with their environment. 
These early experiences in preschool settings are essential, as the quality of interactions 
between children and educators directly impacts personality development (Smidt & 
Embacher, 2023). For instance, when children experience supportive and nurturing 
environments, they are more likely to develop positive personality traits such as 
empathy, cooperation, and resilience (Winterbottom & Hall, 2024). 
 
The role of the preschool teacher is particularly significant, as Shchelina (2019) argues 
that teachers not only guide children's academic learning but also foster social-
emotional growth, which is a key component of personality development. As children 
are exposed to various social situations and learn to manage their emotions and 
behaviors, they begin to form a sense of self and interpersonal skills that are critical 
for their future interactions and well-being (Saracho & Evans, 2021). 
 
Furthermore, the socialization process in early childhood is influenced by both 
individual and environmental factors, as proposed by Harris (1995) in his group 
socialization theory. This theory underscores the idea that the child's personality is 
molded not just by direct parental influences but also by interactions with peers and 
educators within the broader social context of the preschool environment. In line with 
this, Alimovna & Abduraufovna (2025) emphasize the importance of creating a 
developmental environment that fosters positive personality traits and supports 
children’s emotional and social growth. 
 
Early childhood is a critical period for personality development, where children 
acquire foundational traits that will influence their behavior and social interactions 
throughout their lives. The preschool environment, shaped by both social and 
educational influences, plays a central role in nurturing a child's emerging personality 
(Hart et al., 2003; Smidt & Embacher, 2023). As such, educators, caregivers, and the 
broader community must work together to provide a supportive environment that 
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promotes healthy personality development and prepares children for lifelong learning 
and emotional resilience. 
 
2.3. Relevant Educational Theories 
 
Educational theories play a pivotal role in shaping early childhood education practices, 
providing a framework for understanding how children learn and develop within their 
educational environments. A variety of educational theories have been proposed to 
explain the complex process of learning, each offering unique insights into how 
children acquire knowledge, skills, and social-emotional competencies. According to 
Saracho (2023), one of the foundational theories in early childhood education is 
Vygotsky's sociocultural theory, which emphasizes the importance of social 
interactions and cultural context in the learning process. Vygotsky (2010) argued that 
children’s cognitive development is deeply intertwined with the social environments 
they interact with, such as their peers, educators, and family members. This theory 
underscores the role of scaffolding, where more knowledgeable individuals support 
children in reaching higher levels of understanding and skill. 
 
Another relevant educational theory in early childhood is Piaget's theory of cognitive 
development, which focuses on how children’s thinking evolves through distinct 
stages. Piaget (1972) proposed that children actively construct their knowledge 
through interactions with their environment. In the preschool years, children are in the 
preoperational stage, where they begin to develop symbolic thinking and engage in 
imaginative play. This stage is critical for language development, social interaction, and 
the formation of cognitive structures that will support later learning. According to 
Hart et al. (2003), Piaget’s theory is important in understanding how children’s 
cognitive abilities grow as they experience the world and how educators can design 
activities that match children’s developmental stages. 
 
In addition to these theories, Erikson’s psychosocial theory of development offers 
crucial insights into the social and emotional aspects of early childhood education. 
Erikson (1963) outlined a series of stages of development, each characterized by a 
specific conflict. During the preschool years, children are in the initiative vs. guilt 
stage, where they develop a sense of initiative and take on new challenges. Successful 
resolution of this stage fosters a sense of competence and self-confidence. In 
preschool settings, educators play a key role in providing opportunities for children to 
explore, take risks, and build confidence, which are essential for positive personality 
development (Smidt & Embacher, 2023). 
 
Furthermore, the theory of social learning by Bandura (1977) emphasizes the role of 
observation and imitation in the learning process. Children learn not only through 
direct instruction but also by observing the behaviors of others. Bandura’s concept of 
self-efficacy, or the belief in one’s ability to succeed, is particularly relevant in early 



         68 

childhood education, as children’s sense of competence is often shaped by the 
encouragement and support they receive from adults and peers. When educators 
model positive behaviors and provide opportunities for children to succeed, they help 
foster a strong sense of self-efficacy, which is crucial for motivation and long-term 
academic success (Suriansyah et al., 2025). 
 
Moreover, the theories of Vygotsky, Piaget, and Erikson align with the importance of 
the environment in shaping a child’s educational experience. According to Pino 
(2005), the child’s environment, including interactions with teachers, peers, and the 
physical surroundings, provides the necessary stimuli for cognitive, emotional, and 
social development. The creation of a supportive and rich learning environment, 
which encourages exploration, social interaction, and problem-solving, is central to the 
application of these educational theories in practice. 
 
3. Research Methodology 
 
This study employs a qualitative, theoretical research approach, focusing on an in-
depth exploration of existing theoretical frameworks and perspectives related to the 
educational environment and personality development in early childhood education. 
The aim is to synthesize knowledge from various academic sources, critically analyze 
theoretical concepts, and contrast differing viewpoints within the field. This approach 
does not involve empirical data collection but emphasizes understanding the 
theoretical underpinnings that guide current practices and beliefs in early childhood 
education. 
 
The primary methods applied in this research are: 
Literature review and document analysis: This method involves a comprehensive 
review and synthesis of academic texts, research papers, policy documents, and 
theoretical frameworks relevant to the topic. By analyzing and synthesizing existing 
literature, the study seeks to uncover key themes, trends, and insights related to the 
educational environment and its influence on personality development. The literature 
review spans various disciplines within early childhood education, encompassing 
developmental psychology, educational theory, and sociocultural perspectives. This 
process aims to provide a clear, well-rounded understanding of the concepts shaping 
early childhood education and personality development. Additionally, the document 
analysis incorporates a range of official educational guidelines and programs that 
govern preschool education, further grounding the research in practical, real-world 
applications. 
 
Comparative analysis: This research also applies a comparative analysis method to 
contrast different theoretical perspectives on the role of the educational environment 
in shaping children's personality development. By examining diverse theories, 
including those proposed by Vygotsky, Piaget, and Erikson, the study explores how 
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each framework interprets the relationship between a child's development and their 
environment. This comparative approach helps to identify commonalities and 
differences in how these theories approach key concepts such as social interactions, 
emotional development, and cognitive growth. Through this analysis, the study aims 
to highlight the contributions of each theory to understanding personality 
development in early childhood education. 
 
The sources used in this research include a variety of academic books, peer-reviewed 
journals, official preschool education programs, and theoretical research. These 
sources are selected for their relevance to the field and their capacity to provide 
theoretical insights into the developmental process in early childhood. Peer-reviewed 
journals offer the latest scholarly research, while academic books provide foundational 
knowledge. Additionally, official preschool education programs and policies offer 
practical perspectives on how educational systems integrate these theoretical concepts 
into their practices. 
 
4. The Relationship Between the Educational Environment and Personality 
Development 
 
The educational environment exerts a profound influence on multiple dimensions of 
children’s personality development by shaping their sense of security, emotional 
well-being, social competencies, and intrinsic motivation. A physically safe 
environment—characterized by well-maintained spaces, clear routines, and perceived 
stability—directly fosters children’s self-confidence and willingness to explore, 
whereas settings marked by unpredictability or hazard can engender anxiety and 
withdrawal (Harris, 1995; Alimovna & Abduraufovna, 2025). Beyond safety, the 
emotional climate—manifested through responsiveness, warmth, and positive 
teacher–child affective exchanges—nurtures children’s emerging emotional regulation 
and self-esteem, with consistent, supportive interactions laying the groundwork for 
traits such as resilience and empathy (Shchelina, 2019; Saracho, 2023). Crucially, peer 
and adult social interactions in preschool serve as arenas for practicing cooperation, 
conflict resolution, and self-assertion, thereby sculpting dimensions of personality like 
sociability and autonomy (Smidt & Embacher, 2023; Hart et al., 2003). The availability 
and diversity of learning materials—ranging from open-ended art supplies to culturally 
relevant storybooks—also stimulate children’s curiosity, creativity, and confidence in 
their own problem-solving abilities (Winterbottom & Hall, 2024; Suriansyah et al., 
2025). 
 
Adults—especially teachers and parents—are pivotal in orchestrating these 
environmental factors to support positive personality trajectories. Teachers who 
employ intentionally structured routines, model prosocial behavior, and scaffold 
children’s participation foster an atmosphere where each child feels valued and 
capable, thereby promoting initiative and perseverance (Saracho & Evans, 2021; 
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Alimovna & Abduraufovna, 2025). Likewise, engaged parents who reinforce 
school-based emotional and social learning at home contribute to a coherent, 
consistent environment that bolsters children’s sense of belonging and trust 
(Winterbottom & Hall, 2024; Shchelina, 2019). Close collaboration between educators 
and families ensures that children experience continuity in expectations and support, 
which is essential for consolidating adaptive personality traits. 
 
These practical insights align tightly with established theoretical models. 
Bronfenbrenner’s ecological systems theory emphasizes how interactions across the 
microsystem (classroom, family) and mesosystem (home–school linkages) jointly 
shape development, underscoring the need for harmonized environments (Harris, 
1995; Saracho, 2023). Vygotsky’s concept of perezhivanie highlights the role of 
emotionally charged experiences in mediating psychological growth, suggesting that 
environmental design must attend to children’s subjective experiences of support and 
challenge (Delari Júnior & Passos, 2009; Saracho, 2023). Bandura’s social learning 
theory further reinforces the impact of adult modeling and reinforcement on 
personality-relevant behaviors, advocating for environments rich in positive role 
modeling (Smidt & Embacher, 2023; Suriansyah et al., 2025). Together, these theories 
and empirical findings converge on the principle that a thoughtfully crafted 
educational environment—safe, emotionally nurturing, socially rich, and materially 
stimulating—is indispensable for fostering well-rounded, resilient young personalities. 
 
5. Recommendations for Building a Personality-Supportive Preschool 
Environment 
 
Core Principles (holistic development, age-appropriateness, personalization) 
A preschool environment needs to focus on the holistic development of children, 
which includes physical, emotional, social, and cognitive growth. It should be age-
appropriate, ensuring that learning and play activities are not only suitable for the 
children's developmental stage but also encourage creativity and self-confidence. 
Personalizing the educational program and respecting each child's unique 
characteristics and needs are essential for supporting personality development during 
the early years. 
 
Theoretical Recommendations 
Improving Physical Settings: The physical environment in preschool should be 
designed to ensure safety, stability, and stimulate exploration. Learning spaces should 
be diverse and flexible, providing areas for both individual and group activities, along 
with enough learning materials suitable for the children's needs and development. 
Periodic changes and updates to the learning environment also help keep children 
engaged and motivated in their learning process. 
Enhancing Teacher–Child Interaction: Teachers should serve as guides, supporters, 
and companions in the children's developmental journey. Positive interactions, quick 
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feedback, and genuine care from teachers help children build self-esteem, self-
awareness, and emotional growth. Facilitating conversations and joint activities 
between teachers and children helps foster emotional connections and creates a safe 
space for children to express their feelings and ideas. 
 
Promoting Positive Routines and Values: Positive values such as sharing, cooperation, 
respect, and patience should be naturally integrated into daily routines. Building good 
habits, such as group activities, mealtime, and playtime, not only teaches life skills but 
also fosters essential personality traits. Encouraging positive values through everyday 
actions and attitudes helps children develop characteristics like empathy, cooperation, 
and self-control. 
 
These recommendations align with developmental theories from psychologists such as 
Vygotsky and Erikson, and contribute to creating a comprehensive preschool 
environment that supports children’s balanced and resilient personality development. 
 
6. Conclusion 
 
The preschool educational environment is a crucial factor in forming children's 
personalities, through the harmonious combination of physical, emotional, and social 
elements. Ecological, socio-cultural, and psychological developmental theories 
emphasize the importance of emotional experiences (perezhivanie), teacher-child 
interactions, and diverse learning environments. To optimize personality development, 
it is essential to design safe spaces, enhance positive interactions, and incorporate 
value-based education into daily activities. This study suggests practical applications of 
the theory, contributing to the improvement of preschool education quality and 
related policies. 
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